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Literacy Design Collaborative 
 
LDC Template- Tasks 
LDC template tasks are “fill-in-the-blank” prompts that have the 
literacy standards of the CC “hardwired” into them, with the 
flexibility for teachers to add content, including reading texts (type and level), writing products (type 
and level) and topics and themes within a subject area. Higher-level tasks, L2 and L3, can be layered as 
necessary to increase the level of task for students and extend the thinking involved within the task. 
 
What is the underlying strategy of the LDC framework? 
 
1- Aligns with common core – translates the standards into classroom practice and student 
experiences 
 
2- Establish clear goals - They translate common core into the language of teaching, learning, and 
assessment. Tasks can be used as assignments or assessments (independent work with no teacher 
intervention) and require rigorous demands in thinking. 
 
3- Include multiple standards - When content is added to create teaching tasks, overall targets for 
teaching and learning are set. The next step is to identify the specific literacy skills students need to 
acquire if they are to be successful. 
 
4- Spiral as a proactive approach or scaffold in reaction - Teachers can adjust the difficulty of template 
tasks through the selection of text, content, and student product. They can also select student skills 
and adjust instruction by using the larger modules, tasks alone, or in combination, to move students to 
be college and career ready. 
 
5- Save time – As we develop these tasks using the templates, we can create a collection of them for 
grade levels to share as we continue to select texts to support our curriculum for ELA. 
 
The following are examples of the writing tasks specified by the CCSS.  They are divided into 
narrative, argumentation and informational/explanatory templates.   
 

I. Argumentation Template Tasks 
 
Task 4 Template (argumentative/comparison L 1) 
 
(Insert essential question) After reading ___________ (literature or informational texts), write an 
___________ (essay or substitute) that compares ________ (content) and argues ____________ 
(content). Be sure to support your position with evidence from the texts. 
 
So, for example: Do Presidential policies really make a difference in the lives of Americans?  After 
reading primary and secondary sources, write an essay that compares John F. Kennedy’s New Frontier 
social policies with Lyndon Johnson’s Great Society social policies and argues which had a more 
significant impact on Americans.  Be sure to support your position with evidence from the texts.  
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Task 2 Template: (argumentative/analysis L1, L2, L3) 
 
(Insert essential question) After reading _________ (literature or informational texts), write an 
___________ (essay or substitute) that addresses the question and supports your position with 
evidence from the text(s). L2 - Be sure to acknowledge competing views. L3 - Give examples from 
past or current events or issues to illustrate and clarify your position. 
 
So, for example: How did the political views of the signers of the Constitution impact the American 
political system?  After reading Founding Brothers:  The Revolutionary Generation write a report that 
addresses the question and support your position with evidence from the text. 
 
Task 8 Template: (Argumentation/Problem-Solution L1, L2, L3) 
 
(Insert essential question) After reading _________ (literature or informational texts) on _______ 
(content), write a/an __________ (essay or substitute) that identifies a problem _________ (content) 
and argues for a solution _______ (content).  Support your position with evidence from the text(s).  
L2 - Be sure to examine competing views.  L3 - Give examples from the past or current events or 
issues to illustrate and clarify your position.   
 
So, for example: What problems did the South encounter in the post-Civil War era?  After reading 
primary and secondary sources on the post-Civil War era, write an essay that identifies a problem 
related to economic issues faced by the South and argue for a solution that could have been (or was) 
used to aid its economic recovery.  Support your position with evidence from the texts.  L2 - Be sure to 
examine competing views.  L3 -Give examples from past or current events or issues to illustrate and 
clarify your position. 
 
OR 
 
What problems did the South encounter in the post-Civil War era?  After reading primary and 
secondary sources on the post-Civil War era, write an essay that identifies a problem related to 
economic issues faced by the South and argue for a solution that could have been (or was) used to aid 
its economic recovery.  Support your position with evidence from the texts.  L2 - Be sure to examine 
competing views countering your claim.  L3 -Give two examples from historical documents to 
illustrate and clarify your position. 
 

II. Informational or Explanatory Template Tasks  
 
Task 12 Template:  (Informational or Explanatory/Definition) 
 
(Insert question) After reading ________ (literature or informational texts), write a/an ________ 
(essay, report, or substitute) that defines ________ (term or concept) and explains ________ 
(content). Support your discussion with evidence from the text(s). L2 What ________ (conclusions or 
implications) can you draw?  
 
What did the authors of the American Constitution mean by “rights”? After reading the Bill of Rights, 
write an essay that defines ”rights” and explains “rights” as the authors use it in this foundational 
document. Support your discussion with evidence from the text. L2 - What implications can you draw? 
(Informational or Explanatory/Definition) 
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Task 14 Template: (Informational or Explanatory/Description L1) 
 
(Insert essential question) After reading ________ (literature or informational texts), write a/an 
_______ (essay, report, or substitute) that describes ___________ (content) and addresses the 
question.  Support your discussion with evidence from the text(s).  
 
So, for example: In what ways did the era of the cowboy (mid to late 1800’s) influence American 
culture?  After reading historical documents, write an essay that describes the iconic American cowboy 
and addresses the question.  Support your discussion with evidence from the text(s).  
 
Task 21 Template:  (Informational or Explanatory/Analysis) 
 
(Insert question) After reading ________ (literature or informational texts), write a/an ________ 
(report, essay or substitutes) that addresses the question and analyzes ________ (content), 
providing examples to clarify your analysis. What conclusions or implications can you draw? L2 In 
your discussion, address the credibility and origin of sources in view of your research topic. L3 
Identify any gaps or unanswered questions. Optional: Include ______ (e.g., bibliography). 
 
So, for example:  What do the artifacts found at archaeological sites tell us about a civilization? After 
reading articles on and viewing photographs of ancient Roman sites and artifacts, write an essay that 
addresses the question and analyzes the main features of this civilization based on the artifacts found 
at various archaeological sites, providing examples to clarify your analysis. What conclusions or 
implications can you draw? L3 Identify any gaps or unanswered questions. Include a bibliography of 
your sources.  
 

III. Narrative Template Tasks 
 
Task 28 Template: (Narrative/Sequential)  
  
After researching ________ (informational texts) on_____ (content), write a ________ (narrative or 
substitute) that relates ________ (content) and the events that ________ (content). L2 Use ________ 
(stylistic devices) to develop your work. L3 Use ________ (techniques) to convey multiple storylines.  
 
After researching historical documents and maps on the Battle of Waterloo, write an account that 
relates the timeline and the events that caused the Emperor’s military forces to lose. L2 - Use imagery 
to develop your work. L3 - Use time-frames to convey multiple storylines. 
 
How is the prototype collection organized? 
 
The LDC prototype set of template tasks is organized around writing types and text structures, related 
to both the critical thinking demands and the interdependence of reading and writing outlined in the 
CCSS. 
 
Writing Types: 1) argumentation, 2) informational/explanatory, and 3) narrative 
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Text Structures: Also called modes of discourse – The following text structures define each prompt and 
are embedded in both what a student reads and the types of writing they do: 
 
Definition: explaining the explicit and implicit meanings of a concepts, topic, or idea 
Description: providing details that illustrate a character, place, or event 
Procedural-Sequential: relating chronological or sequential events in some order 
Synthesis: summarizing; integrating important elements of an idea, concept, or topic 
Analysis: examining by breaking down the elements of an idea, topic, concept, issue or theme 
Comparison: contrasting similarities and differences 
Evaluation: providing a point of view based on a set of principles or criteria; critiquing; recommending 
Problem/Solution: examining a problem and proposing a solution (s) 
Cause/Effect: identifying a cause for an event or condition and examining the effect (s) 
 
 
What types of reading texts, writing products and content go in the blanks on each template 
prompt? 
 
 1. Reading text types/genres –  
 
Literature 

Fiction Or substitute: adventure stories, historical fiction, mysteries, fantasy, science fiction, 
realistic fiction, allegories, parodies, satire, graphic novels 

Drama Or substitute: One-act and multiple-act plays (both in written form and in film 

Poetry Or substitute: narrative  poems, lyrical poems, free verse poems, sonnets, odes, 
ballads, epics 

Folk Literature Or substitute: myths, fables, fairy tales, legends, folktales, tall tales 

 
Informational Texts 

Non-fiction Or substitute: textbooks/academic texts/articles; journal/ newspaper/magazine 
articles; science/ historical sources; primary source documents; guides/manuals; 
scientific/ technical/ business articles/documents; political articles/ documents; 
speeches 

Narrative Or substitute: accounts, opinions, interviews/memoirs; biographies, speeches 

Reference Books Or substitute: encyclopedias, dictionaries, thesauruses, atlases, almanacs, guides, how 
to books 

Other Video, digital text, graphical info (e.g. pictures, maps, time lines), simulations 

 
2. Written Products –  

The following written products are considered essential for college readiness by the common core 
standards. These products ask students to argue a position, inform or explain, narrate. 
 

Essay Or substitute: review, article, editorial, speech, proposal 

Report Or substitute: article, lab report, manual 

Narrative Or substitute: article, account, biography, play/script 
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3. Content –  

Content includes topics, issues, themes, and concepts – the body of knowledge involved in a discipline 
– that students are expected to learn during a course of study. 
 

Topic Such as: the westward movement of the 1800’s 

Issue Such as: the impact of the westward movement on the Native Americans 

Theme Such as: “rugged individualism” as an uniquely American theme in folklore 

Concept Such as: “manifest destiny” 

 
 
How can the rigor level of tasks be varied?  By changing the choices, teachers can adjust the rigor 
level in four major ways. 
 
1. By selecting the level of difficulty within a template task 

 Level 1 (L1)  refers to the most fundamental “level of difficulty” and narrows the task to 
those skills in reading, writing, and critical thinking that are essential for the task. Often 
more than one version of L1 is given to allow for choice. 

 

 Level 2 (L2) refers to the “next-step-up” skill or cognitive demand such as managing more 
than one point of view or multiple processes. 

 

 Level 3 (L3) adds additional demand to the task in which student writers are asked to make 
connections and use background knowledge to reflect implications beyond the specific 
topic.  

 
2. By choice of reading materials 
  
The rigor level of a task also can be adjusted by varying text type and complexity, as well as by the 
number and length of texts students are asked to read. Reading demands are tethered to difficulty 
levels that are being established by the CCSS through its text complexity specifications. Currently, 
common core exemplars and systems such as Lexile scores set the demand level. 
 
 
3. By type of writing demand 
  
Demand levels for academic writing will be established as common core exemplars are produced and 
assessment systems are developed. The type of writing demand can be varied as part of a larger 
instructional strategy that includes scaffolding and student engagement. 
 
4. By content difficulty 
  
The selection of the level of content difficulty is based on state expectation, as well as the teacher’s 
knowledge of the field. 
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How are LDC tasks scored? 
 
The LDC rubrics are aligned to the CCSS and address argumentation, informational/explanatory and 
narrative products. They are holistic, written to describe demands (-do this) and quantities (-how well). 
They are more like purpose-specific rubrics. The score a student receives is an informal professional 
interpretation of the skills and qualities described in the rubric based on curriculum. The LDC score 
provides feedback on the skills students still need to develop, pointing to the teaching that should 
follow and the type of learning the student should engage in. 
 
 
Common scoring with rubrics is one of the most powerful activities for building consensus about the 
meaning of “achievement” for both teachers and students. A score is not an exact measurement, nor is 
a rubric an exact description of performance, although a good rubric describes as well as words can the 
most salient skills and qualities relevant to a task. Scoring provides critical classroom-based data to 
inform the next steps teachers and students must take to improve literacy skills. 
 
 


